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ULB Context: Historical Overview
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ULB context: Figures

L2-Medium Master's Programmes at the
ULB 2013-2014 (currently 29 Master’s
programmes)

3%

m 2-year Master's 100%
in English

m 1-year Master's 100%
in English

m 2-year Master's 30 to
90% in English

= Plurilingual Master's
EN/FR/ES




English-Taught Master’'s Programmes at
the ULB According to Discipline

205 4%

m Engineering
Schools
m Economics &

Management
m Sciences

m Political Science

= Humanities




Teacher and Student Language
Profile

NNS Students

m 810 12 ECTS of ESP & EAP over Bachelor cycle across faculties
m Target: B2 minimum/C1 at end of Bachelor cycle
= 30% under target level

Bl C2
NNS Teachers 13% 12%

m Language competence of
the academic staff of the
Brussels Engineering School
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EMI versus CLIL

EMI

CLIL

English Medium Instruction Content & Language Integrated

Subject teaching IN
English

Learning
Subject teaching THROUGH English

g Dual focus: Content and
language

g Good practice in teaching in a
foreign language

= Active and collaborative learning
= Student-centred learning

» Interactive teaching techniques




EMI
Teaching in English

| CLIL
Teaching through English
Primary and Secondary Education
Bottom-up Approach

ICLHE
Integrating Content and Language
Tertiary Education
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Support at the ULB

2 CLIL
Advisers

4 ESP teachers
Voluntary basis

For teachers For students CLIL Website
- Guidelines - Guidelines |




Guidelines

TEACHING AT
T brocherd UNIVERSITY IN A
mwﬂlmhm Fi 1GN
mh-mmﬂh LANOREGUAGE
. hmhlwmﬂs r‘“’"‘:mhm GUBELINES FOR TEACHERS
S e iy -wnﬁllﬂq!hdh Teacher training courses willbe.

teaching in L2

For teachers S

needed to implement L2-medium Classroom ation with
instruction In lectures, practicals, pedagogical and linguistic feedback
Iaboratories and persanal work Is available upon request.
Raise awareness of Second Language Support website for teachers,
Acquisition (SLA) and appropriate ‘essistants and students:
teaching methodology httpsiiwww.clil.ulb.ac.be/
Consider the modes of transmission CONTENT AND LANGUAGE
and types of interaction best suited to A .
LZmZme instruction % For further information, please INTEGRATED LEARNING (CLIL)
contact:
Jennifer Vaicke
Centre Interfacultaire de la
nmna-mw-m
W: hito:/iwww.cil.ulb.ac.bel

Content and Language
Integrated Learning

Ina CLIL
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The Support Project: Our Model

CLIL Advisers

Writing workshops Language proficiency of
for students teachers

‘ Methodology Classroom Observation
emir Individual feedback

Courses and
assignments for
academics/TAS
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Classroom Observation and
Individual Feedback

Language feedback Pedagogical feedback

Evaluation of BICS and CALP Integrating content and language

Pronunciation Creating a rich L2 learning
environment

Intonation Making input comprehensible

Syntax and grammar Using teacher-talk efficiently

Lexis Promoting extended student output

Material support Attending to diverse learner needs

Interaction Providing feedback to students
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Courses for Academics

Teaching In English: A Course for Academics

B1/B2 level CEFR 48 hours 12 participants

» Develop effective communication skills in academic settings

» Develop interactive classroom activities and strategies

Conversation Tables for Academics

C1/C2 level CEFR 48 hours 12 participants

» Improve fluency and accuracy in formal English (pronunciation and
intonation)
* Build confidence in spoken academic English




Classroom Activities: Scaffolding
Language and Methodology

" Topic Specific Readings or Video Clips of

Academic Lectures

« Key teaching issues (Teacher experience and needs)

e Communicative Tasks

* Producing accurate language and correct structures
 Structured listening and response activities

Individual, small and large group discussion

« Exchange viewpoints and debate
 Interaction with NS and NNS
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Course Assignments
—( PLAD = Micro teaching

« Feedback on linguistic and pedagogical abilities
» Topics: Teaching techniques

|

B oo e 0 ou
1 ULB teacher + 1 UCA (Cadiz, Spain)
« 6 Skype meetings/recordings on teaching challenges
* Report about partner/yourself in a logbook
» Supervision by language teachers
* Meeting in Brussels in September 2014

B .\ DOW TALK

» Select a presenter (e.g. Ted Talks)
* Record intonation, pace, rhythmic pattern
 Imitate the speaker and improve delivery and pronunciation




What Teachers Think

m “Getting support for teaching techniques at the same time as
tips to improve my pronunciation is essential; it is so precious!”

m “What | like the best is when | come to class is that | do not
have to prepare anything. | can just sit and listen and learn.”

m ‘| love that we have a space where we can discuss issues
related to our practice. I've never had this before.”

m ‘| used to think that | was doing student-centered teaching, but |
now realize that | had no idea of how to do that.”

m “| have learned a lot of practice and techniques and feel quite
excited about using them. It is giving motivation.”
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Methodology Seminars

mmw 4 Sseminars per term

« Teaching in English: Guidelines and Perspectives

* Inside the Classroom: Making your Lectures
Interactive

» Assessing in English
 Improving your Presentation Skills and Oral
Expression in English: Practical Tips

* Tips: for speaking, for lecturing, ...

« Language: starting a lesson, handing out material
(BICS), ...

» Checklist: for lecturing, for giving instructions, ...




CLIL Challenge for Next Year

Design

Course ’ CLIL b Go for it!




+ CLIL Challenge: Course Design

» The knowledge and
skill you want
students to develop
by the end of your
course

Learning

Objectives

Learning « What students will be

y able to do after your
,,// OUtcomeS course y

* Allows the teacher
to check the degree
ASEEE =8t to which students
are meeting the
learning objectives
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Collaboration Content and
Language Teachers

m \Writing workshop to help students write answers to exam
guestions (Economics and Law)

m Co-preparation of workshop:
= Language to write and structure
m Exam questions: 5 MCQ and 1 open guestion

m Collaboration during workshop: Language and content

m Major change in role of language teachers
= Facilitator
= In charge of pedagogical framework

m Scaffolding writing: Before, during and after workshop




Student Toolkit
Language teacher

MCQ questions

Content teacher Socrat ive

by MasteryConnect

Cheeseburger structure
Paragraph structure

Groups of 8 students rf-;; N rrfj

COIIaborative Wl’ltlng TitanPad lets people work on one

document simultaneously
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" Participants’ English Level
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Scaffolding Usefulness
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More Workshops in the Future
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Next ICLHE Conference

o BRUSSELS

umveRsiTe Integrating Content and Language in Higher s

DE BRUXELLES Education 2015 At the Crossroads Between
Innovation and Practice

Universite libre de Bruxelles / Belgium
> ICLH E Brussels, 02/09 » 04/09 - 2015
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